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IBSTBACT 

Tiia paper describes and evaluates the Bilingual 
Pupil Services Program in New York City. Shis program provided small 
group instructional services in reading and mathematics to students 
of Hispanic background whose regular teachers and bilingual 
coordinators identified them as requiring supplementary instruction 
because of language difficulties or other related educational 
handicaps* These services ware prpvided to groups of about seven 
children to each bilingual professional assistant, educational 
assistant, or educatipnal associate assigned to the classroom* The 
number of pupils served was approximately 410 at 19 sites in grades 
one through nine* The stress in the bilingual program was placed on 
language development skills and reading skills used to learn 
mathematical concepts and computations* The evaluation indicated that 
on the Cooper^McGuire criterion referenced tests whi^ were used in 
most of the districts, the students at all age levels achieved 70 X 
mastery of the identified reading objectives* Mawnematics results are 
not reported since a standardiEad instrument in mathematics was not 
used* (Author/AM) ' 
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Abstract 

The Bilingual Pupil ServicQs Prograin iS' a city-wide 
service vvhich supports and., supplements local community 
school instructional services for iDupils who are of Hispanic 
backgrounds ^with limited ]inglish--speaking ability. 

The summer of 1975 found forty-one bilingual pro-^ 
fessional assistants^ five educational associates and fourteen 
educational assistants assigned in five school districts and 
nineteen schools to assist small groups of children (a ratio 
of seven to each professional or paraprof essional ) in the areas 
of reading/language arts and mathematics. Each of the 
bilingual professionals or paraprof essionals worked under 
the supervision of a regular teacher and the total program 
v/as coordinated by five field service counselors^ an assistant 
director and a director whose offices were at 66 Court Street* 

The professional and paraprof essional titles are dif- 
ferentiated by the number of credits completed at the under- 
graduate level with the professional assistants having 
achieved a bachelor* s degree plus twelve education credits 
in a program closely related to the bilingual education 
field at the City University^ The other associates and 
assistants are still v/orking towards a degree in a career 
ladder concept. 

The response to the program in the districts v/as very 
positive as indicated in a majority of the interviews held 
with teachers and suirLuer school principalsp The need for 
help and the assistance given to children was highly 
praised by teachers and principals a^j well as dodioatiori 
to their role* 

In addition, the evaluation slxov/ed that on the Cooper- 
:.:cOuire criterion reference tests which were used in most of 
the dintr;ictL% the r^tucents aad ncjjiovod 70::'; iiiastery of the 
identifiea objoctivtt:^ vll lov^lr. 
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Part I 
Pro gram 

I* Program^ Desorlption 

The primary objective of the Bilingual Pupil Servioes 
Program during the summer of 1975 (approximately six contact 
weeks) was to provide small group instructional services in 
reading and in mathematics for students of Hispanic back- 
gromid whose regular teachers and district bilin^al co- 
ordinators identified them as requiring supplementary 
instruction because of language difficulties or other related 
educational handicaps* These educational services were 
provided in groups of approximately seven children to each 
bilingual professional asslstanti educational assistant, or 
educational associate assigned to the classroom. 

The differentiations between the above positions are 
basically ones of time and credits. The bilingual professional 
assistants (41) have bachelor^ s degrees plus twelve additional 
education credits towards a master's | the educational 
associates (5) have at least 90 credits towards a degree j and 
the educational assistants (14) have a minimum of sixty 
credits towards a degree* 

The professionals and paraprof essionals followed proposal 
guidelines in all cases observed (over 50/S) and were instructing 
in rnath and reading in the major language (English or Spanish) | 
each paraprof ossional or professional serviced no more than 
seven children. 

Although pre-testlng was to Identify the math and reading 
problems of tlw studonts, only reading problems were identified 
by the CDoper-McGuire Diagnostic Test. The special problDms 
section deals with the testing situation in the program and 
explains some of the difficulties faood in the administration 
and in the instructional component s of the program this'' smmer. 

5 
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Special clrcumstancea related to the 1975 Smroer Program 

One week prior to the opening of schools for the summer session^ the bi- 
lingual pupil services office was informed that those schools that originally 
agreed to function in the program had decided to reallocate their resources for 
the regular school year 1975-1976 rather than utilize funds for summer programs* 
This meant that in a short period of time the entire program had to be re- 
organised and assigned to alternate districts. This was accomplished and the 
opening of suimner session found 410 pupils assigned to ^ schools in five 
districts* 

In addition to organisational changes, the tests planned for pre and post 
testing in the program (Inter-Mierican Setles) were late in being delivered 
due to a strike in the buildings 66 Court St*| th^ tests were returned to the 
airport and by the time they were returned to the offices of B,F*S* on Court St» 
too much time had elapsed for validation of results* 

Although the adminiatratiori of the program was faced with these circumstances 
students * professional and paraprof essional employees were assigned and placed 
s^jiftly and were functioning effectively when observations were made by the 
evaluator at the major sites (Districts 5 and 9)* 
Prof^ram Activitie s and Par ticip ants 

Initially^ the program began i;lth two days of orientation meetings for the 
total staff at 66 Court Street, B. ooklyns where program goals and procedures 
were analyEed and discussed in a comprehensive manner* In addition, college 
related prograrmaing and personal problems were f.Iso taken into account so that 
there would be a smooth transition from central office orientation to in-district 
participation^ g 
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The origiral number of iDuiDils to be served was 527 at 
nine sitoB for grades ono through six* With revisions the 
final number of pupils served vms 410 at 19 sites in grades 
one through nine* 

Al^liouf';h the basic prograrn was scheduled for Blonday 
through Friday from 9iOO«-2iOO pmj there were some variations 
due to tho changing of the original sites and earlier AI^I 
arrivals of the BPA^s for additional volunteer duties such as 
breakfast programs* School administrators were favorably 
impressed with the willingness of the BPA's to participate 
in activities not directly related to their math and reading 
instruction, but to the general welfare of the children and 
to the success of the total suinnier school program* 

Visits to over fifty per-cent of the sites during July 
indicated that appropriate placement and viable instruction 
was underway^ 

Liaison be^^ween distriotSy schools and central office 
was provided by the Field Service CounsQlorsi this appeared 
to bo effGctivo and prof essional, This information Id basod 
0:1 i^i-distriat intorviev/s with summer school principals a.id 
tUo tcachoi'i:; to whom tlic BPA^s v;ero assigneds The on-site 
vtuits vcrifiGd that pupils v;ere being instructed in 
jr:)upD ( ao larger than seve:.) in accordance v/ith proposal 
:;;.iidGlincc. In :nost cases the pupils v/ere instructed on a 
gv/u period sonuenco, flrot in reading^ then in ma thematlcn 
or Iv: a co:v-bination of the above okills depending on tl.u 
':ujcu: or the individualD in the grour;e Thero wcs o.aphann.f:^ 

utilir'ii:C" standardiriod or tcachGr^madu prc-test infov.iru', i 
.L^ Lha uGC:;i^;^.L of utuuQnt pi^ograjin, ^ach ^^FA kejit a log l lu- 
;-()rilo :,l^OLt on viiich pupil information v/as rcjCorUud* y-.; 
n ) ioaa^oU to do good worlcing i*elatiuricnipr: in each Glas.jruO;! 
vxcitou, Ccuporative pla:.niing and ovorall school Gooruiji:/ Li . .i 
v;as eviuGnu Principal ■ wore av/aro of the functioySj purpo.:^j 
and li.nitations of program porsonnel and wore very awaro jf 
their contribution to the classroouis in their boildingor the. 
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high level of av/areness v/aa indicated by immediate recognition 
of the field service cotmselora by school administrative anfl 
teaching staff and their understanding of the guidelines as 
they applied to Glassroom instruction^ 

Materials and Instruction 

There was a wide variation in the availability and use 
of materials at the program sites. In those cases where little 
or no instuctional materials were provided^ BPA's developed 
their own remedial and inotruotional tools in English^ English- 
as-- a» Sec end- lan^a^e, Heading m English and Spanish and 
Mathematics in English and in Spanish. In other cases, however, 
the sehools allowed both teachers and BPA's to utilize workbooks, 
readers and supplementary tex-cs and all of the audio-visual 
materials available at the schools The differences in the 
availability of materials had to do with: (1) whether the 
summer school principal was associated with the school during 
the year, or (2) whether the principal was gust temporarily 
assigned for siAinmer session^ It appeared that those instructors 
v;ho had access to and knowledge of school resources were better 
able to '^find" appropriate materials^ 

The follov/ing inotruction v/as observed during the on-site 
observations in Mathematioo^ 

In MathematicD at the elementary level (grades r^-^ 

-addition facts ^uso of manipulative materials 
^oubtraction facts for tailing" time 

^multiplication facto -addition, subtraction^ 
"division- facxs multiplication using dollars 

•rGView of place value and cuntp 

'fractional parts -problem solving 

Lathematlcsi Junior Hlf^h and r.inth grade (Primarily utilizins 
Ginn Im;J L ath oystom 

■geomtry and gooiiietrio fi^^ure::; 

algebra 

graphs 

basic si;ills and oporauions 
measuroments 
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Readipg^ Language Dev&lopmeng and English-as-Second Language 
All levels grades 1^9 

Batic approaches in this area varied | they Inaluded oral language skillSt 
reading in English and In Spanish g vocabulary development by utilizing work- 
books p and teacher and teacher-aide made materlala. The wide range of skills 
and diversity of student backgifound should be noted for students were not only 
from Puerto Rlcan backgroundsp but also from Costa Ricap Ecuador, Colombia and 
Peru. 

Most districts provided limited educational teKts and materials and both 
teachers and aides were left to provide for additional materials for the Indi- 
vidual students* Grouping based on instructional needs appeared to be the 
primary approach with teachers and BPA's dividing the groups accordingly, espe- 
cially the latter who assisted students with language differences. 

In most cases, teachers and aides were utilising a combination of aide-made| 
teacher-made and commerclal--made materlalse Although students and teaehero were 
busily engaged^ some questions should be raised concerning the possibility o-r a 
degree of uniformity and organisation of materials and tests that might be uti-* 
lizad in the future* 

For eKamplep if the Cooper-McGuire test is identified as the key pra-test to 
be utilized in the English-Vocabulary area, then a aeries of materials or resource 
file in kit form could be developed for teaching those skills which are Identified 
as weak or lacking at particular levels. Although Individual BPA^s have made 
their own tests and devices for analysis and instruction, a cooperative sharing 
and development of particularly successful devices, kits, approaches and materials 
could be developed* The offices of the program director^ assistant director and 
various other offices throughout the city are replete with materials and manuals 
which have been t sed in training sessions. Is it time to bring th^se tog ether 
for an analysis of what is available? Is there a need for a centralized or series 
of decentralized facilities where they can be found under the guidance and 
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supervision of teachers v/ho have been successful in the field? 

Although most activities v^ere skill oriented, there vvere 
opportxmitieo for aides to bring Gultidral enricliment and art 
into the program* Evidences of culturalljr related art work 
observed at several sites shewed this attempt to correlate 
these areasa 

Instructional Objectives in Reading and Mathematics 

The objectives identified in the proposal regarding 
reading and mathematics states 

Instruction in Readi ng 

The size of the instuctional groups will be compatible 
with the needSj level and abilities of the learners involved* 
Corrective reading groups of children mildly retarded in read- 
ing should not exceed 7 pupils and the remedial groups 
(severely retarded readers) should not exceed 4. The stress 
in the bilingual program will be in the language developement 
skills, .Reading programs such as the Miami Linguistics^ 
Laidlaw Heading Series ^ teacher-made materials in addition 
to the New York City curriculum guides in language Arts K-8 
have been suggested for use in the schools* 

Instruction in Mathematics 

ttrade level grouping can be utilized v/ithln the class- 
room because of the wide range of - language developemfent * 
Computational skills will be taught. The stress in the 
Bilingual Mathematics program will be in the specialiEed 
reading skills that apply to this subject area^ Bilingual 
teacher-made and commercially-prepared materials are suggested 
for use in addition to the New York City Board of Kducation 
Curriculum Guides. 

The above objectives in both areas were achieved and the 
BPA's followed guidelines very closely, as they did in all 
areas. Some recommonationo v/ill be made in the appropriate 
sections to deal with making the instruction even more 
individualised than thiL year's approach. 
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Role of the Eield Servioe Counselors (5) 

Key rolee were played by the field service counselors 
who are mentioned in the preceeding pages. These ooimsslors 
acted as liaison between the central office and the schools* 
It is this evaluator's analysis that the summer school 
principals were most avvare of the BPA's and the project guide- 
lihes as a -result of orientatiun by the counselors as well 
as the BPA*s who served to reinforce the guidelines established. 
This approach appears to maintain central office contact 
most efficiently with a minimiOT of confusion. The BPA^s.^ 
teachers and the school administrators accepted the role of 
the counselors so that day-to-day activities were supervised 
with minimal problems. 

It is this evaluator ' s judgment^ theref orf^ * that the roles 
identified for the field service counselors in the project 
application (pp* 19--20) were implemented. If it^ ware not 
for the continuing support supplied on-site and in the central 
office, the success of the administrative component would 
have been greatly diminished c It vms also evident that 
Title I coordinators in the various districts v/ere aware of 
the counselor's presance and lier (his) coordinating function, 
A joint visit by this researcher and the uounselor for 
District 9t Bronx^ (where the greatest number of personnel 
were) J pointed up the value of coordinating the program within 
each district 0 It also provided a degree of supervision and 
and control for the BPA's vmich was positive and effective 
Bince it offered on-site caig£;estions for enlianclng teaching' 
techniques^ materials ^ small group organization and any 
imrnediate problems faced by the EPA's and paraprof essionale 
in the classrooms. , 

Visual checks of Ioqo and pupil rosters were made by 
the Field Service OounselorG^ Corrections and suggestions 
were made to assist those working with children in keeping 
accurate records of their inrjute 
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Central Administrative Services 

The Coordir,ator and Assistant Coordinator fuctioned in 
. accordance v/ith the proposal guiaelines as indicated on 
pp, 23-24 of the origianl document. Each one fimctioned 
efficiently in their respQctive roles. For the coordinator 
and the assistant the basic initial crisis was the change of 
location of the project sites. This problem was quickly 
resolved and ' the reeearbher 'foimd( as previously stated) "the 
BPA's and paraprof essionals quickly placed in alternative 
sites where their services were both wanted and lauded. 

At the initial orientation meetings the administrators 
explained the program design and purposes directly and this 
writer foimd that the program was implemented in a professional 
manner. They accepted questions and suggestions from their 
staff in an open and democratic manner^ but insisted that 
guidelines be followed in all instances. 

During the summer v/hen the research design required 
change, the administrators took part in the discussions and 
concurred with the rationale and approach. They participated 
fully in orienting their personnel to the changes and assisted 
in gathering the data with a minimwri of disruption to the 
program. 

In interviews with the director and her assistant, the 
researcher examined the procedure of interview, recruitment 
and evaluation of the staff and found that it too followed 
the guidelines developed in the proposal. 

There also appeared to be a positive liaison with other 
agencies of the Board of Education with whom the administrators 
vmre involved. 
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Evaluation Objeotives 

1. To determine if as a result of partioipating in the 
program, 70^ of the pupils master at least one inatruotional 
oTDjective which prior to the program they did not master.- 
The results indioate that this was achieved. 

Extent t o \Vhioh Resuj.tB Were Achieved 

The criterion referenced tests (both pre and post) from 
the Oroft series were administered to 2gi of the 410 pupils 
who received the program's Instructional services. The data 
were taken from the Class Evaluation Records and the results 
are indicated In the tables which followi 

TABLE "A" 



DISTRIBUTION OP POTIl NON-MASTERY ON PRETEST AND NO POST- TEST 

FOLLOW-UP* 

*This table does not apply for there were no pupils 
in this oategorys 

TABLE "B" 

DIGTRIBUTION OF PUPIL' MASTERY OF. INSTRUCTIONAL OBJEGTIVIS 
: PRIOR TO INSTRUCTION 

Percentage of Mastery Number of Percentage of Pupils 

of Instruotional Ob jective^B Pupils ' 

0~2%^\ 291 iQQfi 

TABLE "C" 

DISTRIBUTION OP PUPIL MASTERY BY INSTRUCTIONAL OBJECTIVE AS A 

RESULT OP IK3TRU0TI0N 

Instmctional Objective Piatlo of /^pupils achieving maatory ,i 

-: - - - - : ^ - //pupi ls attemptinj^ inaatery of m ast 

1 2797291 ' 95.9;^ 
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TABLE "D" 

DISTRIBUTION OP THE NUMBER OP INSTRUOTIdML OBJECTIVES MASTERED 

APTTIR INSTRUCTION 

Grade No, of 0|jec|lve| Mastered Number fo of Pupils Pasaing 
, 0 1 2 3 4 of Pupils One Oto.leotive 



1 


3 


55 


55 


55 


55 


58 , 


94.8fo 


2 


1 


40 


40 


40 


40 


41 


97.6f» 


3 


1 


32 


32 


32 


32 


33 


97.8f« 


4 


2 


37 


37 


37 


37 


39 


94.9f» 


5 


1 


35 


36 


36 


34 


37 


97.3/y 


6 


3 


30 


29 


28 


27 


33 


90.9^ 


7 


0 


28 


28 


28 


28 


28 


100 . Ofo 


8 


1 


21 


19 


19 


19 


22 


95.59S 



■^Some students did not 
take test on all of the JABLE "E" 
objectives because of 

absences, etc. COTORED IN TABLE "D" 



"Other Jesting" 

It should be noted, once again, that there vv^ere no 
standardized mathematics tests giveni but teacher - made 



s were utilized 


in 


the 


following schools; 


P.S. 64 


P. 


S. 


114 


J.H.S. 148 


P.S. 70 


P. 


S. 


161 


C.J.H.S. 117 


P.S. 59 


P. 


U 9 


155 


C « E s « 4 \ 


P.S. 120 


P. 




125 




P.S, 28 


P. 


S. 


90 





An analysio of teacher records related to mathematics 
instruction inclicates that teachers did survey pupil needs. 
Math programs v/ero developed around those needs. The ooncepts 
that were tested and taught are listed in a prior section. 
However, no valid results can be reported in this evaluation^ 
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Eyaluatlon Reoommendation of the *74 Report ^ 
Imiolemented in '75 

1, Handbooks and materials developed in the '74 program 
were distributed and used by the personnel in the '75 
program. Sample programs were also observed in the 
director's office arid were available to adminietrative 
and instructional staff* -= ; 

2* Evaluation instrraents were utilized on a olass-by- 
class basis and for pre and post testing especially in 
the mathematlos areas ^ results were kept in BPA logs. 
There was no evidence of "new" items added to the test 
pool for test items were often based on student need* 

3* There were no criteria developed to assess central 
office efficiency* However, based on observed performance 
alone, during the initial weeks of the summer when schools, 
BPA's abd school districts required Immediate reorganisation 
and change, this researcher can say, without quallf ication, 
that there was great efficioncy* 

4. With regard to inflow of materials and ideas a "curriouli^ii 
fair" was held and proved to be quite successful, however, 
additional work needs to be done in this area in terms of 
the "kits" recommended in this evaluation* 

5, The program was regarded for the sumer of 1975 and 
did meet its objectives* 
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E valuation Obneotive #1 

!Dhe final otioective was to determine the extent to whioli 
the proeram as aotually oarried out, coincided v/ith the 
program as described in the Project Proposal. 

For the most part, the program as carried out coincided 
very closely with the proposal and its modifications. The 
only difficulties arose In the testing areas, v^ioh have been 
explained. Therefore, the only serious discrepancy was the . 
lack of a standardized instrument in mathematics. The approved 
modification ( Sept, 10) . indicated that there would be no math- 
ematics results to report. Some teaoher-made Instruments and 
results were examined by the researcher and a reaction is 
contained in the body of this report, 

Becommendations 

1. ,A higiiur degree of certainty must be established for 

summer school placement of bilingual pupil personnel. 
Few, perhaps no program can function effectively if 
it is faced with a complete change in schools one 
v/eek prior to implementation. The experience of the 
program's administrators avoided a complete halt in 
its implementation, 

2. The development of an Individual, basic testing and 
Instructional survival kit is indicated. Each BPA 
found that he/she had to re-screen each student 
assigned in order to specifically identify strengths and 

• weaknesses, A kit of materials is suggested for 
reading, language arts and mathematics, 

3. Identifying a pre/poat criterion referonced test 
in the vernacular of the studente; is required for 
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effective placement and diagnosis, These tests wouldr 

a, screen for language dominance 

b, test iQYels of function and specific disatiilities 
or problems in the areas of reading^ language 
arts and mathematics^ 

Assignments of a field coimselor as on«site coordinator^ 
part-*time, with some instructional duties for the ' 
remainder of the day - one assi^ed to each site. 

Centralized or a series of decentralized (in each 
district) ^ instructional materials that can be 
called upon for summer schools* If nt .essary a *^store'^ ' 
concept v^/here the BPA's can "shop" for materials^ 

The progrMi should be recycled for next summer in 
one or more of the following fomatsi 

a^ pupil seririces oomponent similar to this year 
bs preparation of curriculum surYlYal kits 
c^ test development component. 
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STANDARDIZED TES^ 
COOPm McGUIRE 

(mmT seraes) 



mi 



1-3 



^2102 
■Gr, 4-6 



^2105 
Gr, 7-9 



Obieativea 


# Items 


0 tosterv 


Showed Mastery 


1* Given grotips of 4 Imt^ 
terSj fehe learner will 
be able to saleat and 
nmvk the letter ha htara 
dictated hy the teaoher 
with 80% aceuracy, (Rl) 


26 


20 ^ below 


21 - above 


2, Given four pictures 
whose names begin with 
three different sounds, 
the learner will be able 
to mark the two begin- 
ning with the same sound 
as two dldkted words 
with 80% aacuracy* (R3) 


15 


11 - below 


12 * above 


3. When the teacher says 
the separate sound ele- 
ments of a word, the 
learner will be able to 
blend them and sav the 
word with 80% accuracy. 


10 


7 - below 


8 - above 


4* Given 4 choices, the 

learners will be able to 
mark the word that Is 
the same as the first 
word with 80% aceuracy, 
(RS) 


20 


IS « below 


16 * above 


5, The learner will be able 
to recognlEe the conso- 
nant corresponding the 
sound he hears at the 
beginning of two dic- 
tated words with 100% 
accuracy, (Pi) 


, 21 


20 - below 


21 - above 
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Wlk-lh School Year 



SBD Project Number 



Due 


Data; 


July 


IS, 


"2 
__j 


0 


0 


0 


0 


0 



0 



BE Function Number (N.Y.C. only) 



0 


9 


6 


1 


6 


n 


1 



Project Title Blllrirrmal Pu^ll Services 



School District Name Oentral Board of Bclucatlon 

School District Address 66 Cnur^i: Strnat ^^^^^^^^ 

Tlrnnklyn, N.Y. 11 POT 
Name and Title of Person Completing this form: 

Name iingela p. Basloy 

Title jjlrector ' 

Telephone Number KIP 522-70^5 

(Area Code) 

Date this form was completed _ I'.j _ / / 7 
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Use Table 26, for Historical Regression Design (6-scip Foriniila) for Raading and MathiMtics. 



26, Standardised TssE Results 

In the Table below, enter the requested asseisniint inforination about the tests used to evaluate the 
iffecciveness of iiiijcr project coniponent/actlvicies in achievini desired objectives , , This form re- [Tf 
quires ineans obtained froin scores in the form of grade equivalent units as processed by the 6«step 
foriiiula.(aee District Evaluator's Handbook of Jelected Evaluation Irocedu'res , 19?4, p. 29-31) Be* 
fore corapleting this table, read all fDotnc^tes. Attach addltlonarsheits if nicessary, 



Cofliponint 


Activity 


Used 
1/ ■ 


! 


Droi 


Level . 


fotil 
N 2/ 


Group 
ID 3/ 


Nuinbir 

Tested 
4/ ■ 


Pre 


test 


Pridietid 
Postteat 


Act 
Post 


ual 
test 


ObEained 
Valufl 
or t 


Sub^ 5/ 
Group 






k 
















fie 








1f^ A t A 














m 
































































































































































































1 










































































































































m 







































1/ 


Identify the tei 


It used and year of publiGation (M4T-58j CAT-?Oj €tQ,)i 


2/ 


Total nuniber of 


participants in tha activity, 


1/ 


Idintify the pai 


:ticipantg by specific gradi level (e.g,^ grada grad] 5). Whets saveral grades an com- 




"binedj inter th 


1 last t^o digiti of the coinponent codii 


4/ 


Total nunibir of 


participints Incliidad in the pre and posttest calculations^ 


5/ 


Provide data for the following groups iiparatilyi Naglacted (coda as N)j Dalinquifit (codi as D)j and 




Handicapped (coc 
ivaiuated, 


ii ai H)* Place the indicated code letter in the lait coluinn to iignify the iub|roup 
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r'Vioi'-CritiEion Refereneed Test Risults! In tha table below, inter thi requested intatioti about criterion re- 
^- ferenced test results mi to ftviluati the iffetitivpis of short treatrients (less than 60 hours) in readiai 
" : ■ or aathesatics. Use the instructional objectivi co^las provided on pp.2-4 of the instruction minual. Provide 
• only to instructional objective codas which wire addresead by thi treatient and provide separate daea for 
each test used and each level tssted, Uai additional sheets if necessary, Record in colunins h 3 and 4 only 



J ', '■ those participants who cofliplitid both tests. 



■■ 'i ■■■'t-'. • "I ■ 

. ' .Code / 

V.r'., ■ 


' initructioaftl 
ObjiCtive ■ 


Publlshir 


Level 


GoBponent 
Gods 

If 


Subgroup 
11 . 


Pritest 
No, of Pupils 


' * ye 

No. of 

froffl 

M 9 
\jQ Li i 

Paiilng 


No, of 

Piini 1 5 

from 

fftl 2 

vv4< ^ 

Falling 


Passing 


Failing 


(1) 






letter Recog. 


Oooper-MoGuire 


1 


60813 


B 


0 


■58 




3 




'.letter Heeog, 


Oooper-McMri 


2 


60813 


B 


0 


41 


40 


1 


<f«..j^.-L _.l 1-.- 

plOl : 


.ietter Reobg.' . 


Gooper-lo^uirc 


3 


60813 


B 


0 




32 


1 




Mtlal/letSofii 


on*" " ' 


4 


. 608U 


B . 


0 


39 


37 


2 




Mitlal/Mefl'.Coni 


on. " " . 


? 


60814 


B 


0 


37 


36 


1 




initial/led.Com 


on,' " " 


6 


60814^ 




0 


33 


30 


3 


m' ■ . 

-2105 .1 


Sonsonant Blende 


Gooper-icSuii 




60815; 


B 


0 


,28 


28 


0 


ftiv^' 1 


Sonsonant Blendi 


Gooper-IoSuii 


e a 


6G815 


, B 


0 


22 


21 


1 


























































































1 












"'.^ '. 
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-W indlcatt the cc«ponent cods used in previo«s jettlons »f this report used to des«ibe f^?, °"' 

II d hr'lhe Ml«i.g ir..p' .ep«ately, Seglected (code a. ») , Ummt ^J " ; ' ' 

|;; O - . "de a» B), and Handicapped (oode as S). Place the indicated code letter i» the la.t col- to signify the 
■V^ERIC, gubgroup evaluated. 



Use Table 29 for districts with sniU nunibar of eligibla participants. 



29. If the district funded a project in which th^, total numbflr of pupils treatsd by the project sumed to 
30 or leas, please use the following table. Do not identify each pupil by naac; asiip each pupil a 
nuniber, and give coraplete tist inforinatlon on each pupil as indicited Ifi the table, Before coiipleting J28j 
this forms read all footnotes, Attach additional sheete if neciissiry, 



Pupil 

.# 


. Gomponent 
Code 


Activity 
Code 


Test 
Used 


Forrn 


Level 


Grade 
Level 


Achiavinient 
Pritiit. 


Achliveniant 
■ Poet test 


Nuinber of 
Contact 
HDuri l\_ 


Screening 
Teat 3/ 


Fre 


Post 


Pre 


post 


Date 


Standard 
Score 


Date 


Standard 
Score 


Tiit 

Uiid 


Data 


Standard 














WA 
















































































- 








































































































































































































































































































































1/ Identify test used and yeas of publication (MAT-SS; CAT-IO, etc). 
. . 2/ Enter the suin of 'the nuinber of contflct hours that this individual receivad'suppleinentary 

services from this funding sourcii 
3/ (Sane as #1 above),! The screenln| test Is the test that was employed to establish iligibility 

during the needs assssinient phase of the project, 



*See notes on following loa^ 

OFIICE & EDUOAOIQiL EVALUATION « DATA LOSS FOEM 
(ittaQh to Mh itera 130) Mctioti I 09-61621 

In this table enter all Data Loss intoition, mm Mffi, itJia 130 and this fom, all pirticipants In sich aeti' Ity 
fliust hi accounted for, Thi cotnponsnt and activity eodas used h eonipletioE of itei 130 should be used hers so that the 



Coiiponent A 
Cod€ 


6 


0 


8 


1 


3 ] 


0 


0 


e 


1 


11 


5 


0 


8 


1 


3^ 


0 


0 


a 


1 


4? 


6 


0 


a 


1 
1 


4 


6 


0 


8 


0 


0 


8 


1 


5 


r--- 










r 

0 


0 


e 


1 


5 













Coda 



0 



(1) 

Grou] 

I.D. 



Gr, 1 
Gr, 2 



Gr. 3 

Gr. 4 



Gr* 5 

Gr, 6 



Gr. 7 

Gr. B 



(2) 
Teat 

Used 



(3) 
Total 

N 



G/licG 
C/lacG 



C/lcG 



0/MoG 54 



[ici 
C/Mci 



G/IcO 4? 
G/laoG 39 



n 

50 



45 



G 52 



0 50 



(4) 

Nuniber 

Tested/ 
A^lyaad 



41 



33 
39 



3? 
33 



22 



Participants 
Not Tinted/ 
Analvz|d 



14 



13 



I 



19 



23 



L'-J 



15 ^29 
1? 



19 i 40 



1? 



44 



Reasons why studsnts were not test'* 
ad, or if tasted, mm not analysed 



attrition (l) teachar-imdo assfssment (1 
attrition (o) teachor-imde ass 



*^ssiiisnt (3 



at 



trition (2) teachoMmde assiissmont (l 
attrition (1) teachsr-i:iade asoiissment (14) 



'^oaolior-niadG asseGEioGnt (15) 
tsaoher-iiiade asseosment 



tGaclior-inadc assessinent (19) 
toacjiOiVaado asoessiiient 



lumber/ 
Reason 



(1) Identify the participants by specific pda level {Hn gMde 3. grade 9), Mm several grades are combined, eater 
■ the last tvio digits of the component coda. 

(2) Identify tha tast used and year of publication pT-IO, SM-?4i etc.), 

(3) taber of participants in the activity, , . ^ . 

{S) number aiid'pQScant of participants not tested and/or not analyzed on item WO, . . 

6 Specify all reasons ^^ly students were not tested and/or anilyzed. For each reason spscifiad, provide a aeparats 

Wdm-mk. If ai^ fiirthir docwntation is available, please attach to thw If further ipaca is neede 

to spicify and explain data loss, attach additional pagei to this form. 



3ed 



:RJC 



2T 
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* The following notations ai-e an attempt to clarify the 

material on tha data loss form. Althougli moat of the students 
were tested with a standardiaed instrument (291 out of 410), 
the remainder could not, because we had to rely on the inetru- 
ment used in local school districts due to program modification 
during the auinmar of 197 5. Most of the explanation for the 
change ±a contained in an early section of this evaluation. 

The Bo-oalled lost data, therfore, was never really lost,, 
it was generated in a different manner and utilized teacher- 
made testing and other forms of assessment. The 109 
students not tested with a standardized instrument fell into 

this category. 

In following through on the modification, however, the 
data drawn from the pre and post tests of the 291 pupils 
indicates that lOfo or more of the pupils receiving the 
program's services did achieve mastery of one objective 
initially failed in the pre-test. In fact, several obdectives 
were mastered by the pupils in the final analysis. In 
addition it should be further noted that 1V^> of all of the 
pupils involved in the 1975 Sunmier Program were tested with 
the Cooper-McGuire teat. 
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Program Abstract- Please provide an abstract of your project Inoludtng 
Ispicts of thrprojact which account for highly positive results, ^e 
a summary of the findings In relation to the objectives, as well as a descrip- 
tion of the pedagogical methodology employed. 



Date activities began T /I 1^3 Date activities «ill termina 



Mo, Day Yr, 



Mo* Day Yr* 



Project time span 
(check one) : 1 

project iei X 



School 
Year 

New 



2\W\ Summer 3 
Eesubmitted 



12 Mos 

3 



More th£ 
1 year 



Gontinuation 
Le 111 o 



A. If project is resubmitted, please Indicate number of years operatedi 

4 years 



2 years 

3 years 



5 or more years 



66803 



Measures of growth other than Standardized Tests 

3le This question Is designed to describe the attainiiient of approved objectives 
not normally associated with measuremant by norm referenced standardiged 
achievement t-ests. Such objectives usually deal with behavior that is 
indirectly observed^ especially in the affective domain. For example, a 
reduction In truancy, positive change in attitude toward learning j a 
reduetlon in disruptive Dehaviorj an Improved attitude toward self (as 
indicated by repeated interviews)^ etc , ^ are frequently held to be prerequisite 
to the shift loward Increased academic achievement by disadvantaged learners. 
Where your ap_p roved measurement devices do not lend themselves to reporting on 
tables 265 27^ 28^ or use any combination of items and report on separate 
pages. Attach additional pages If necessary. 



Component Code 



Activity Code 



Objective Code 



Brief Description ^_ 



Number of cases observed : 



Number of cases in treatment 



Pretreatment index of behavior (Specify scale used) 



Criterion of success: 



Was objective fully met? Yes 
know? 



No 



If yes j by what criteria do you 



EKLC 



Comments ; 
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